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Papatoetoe Intermediate School - Our Journey 
 

Our children are on a journey 

From childhood to adolescence, 

From dependence to independence. 

A journey from primary school, 

To secondary school. 

From the known and the comfortable, 

To the unknown and the new. 

 

It is a journey full of opportunities and… of risk and challenge. 

Defined by changes in body, mind and emotions. 

The journey is sometimes assailed by the tides of friendship, 

The undercurrents of temptation, 

The pull of parents and whanau, culture and beliefs 

and the promises of the wider world. 

  

It is a journey that all our students take. 

Their families bring them to us 

And, with us as their guides and mentors, 

the children embark 

at the start of Year 7 

to disembark 

at the end of Year 8. 

It is our task to cater for their needs, 

Keep them safe, 

Teach them the skills they need. 

So that they will be fit and well prepared 

for the next phase of their education. 
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Papatoetoe Intermediate School Curriculum 

Papatoetoe Intermediate School is a ‘vessel’, 

Its curriculum a waka; 

That carries the children in this local area 

From one ‘place’....to another... 

 

  

The principles; 

●​ These are the waka… these principles contain and define us 

●​  These are the ‘body’ of the waka. 

(Curriculum Refresh - known as Whakapapa of the curriculum) 

  

School Vision: 

CREATING AND PURSUING OPPORTUNITIES  

EMPOWERING STUDENTS CAPABLE STAFF 

 

Our Curriculum is based on: 
 

Tūrangawaewae 
Understanding where I stand 

Kaiāwhina 
Caring for people and place 

Whakapuāwai 
Flourishing ever forward 

Where we stand, we listen The breath of life Future horizons 

Discovering ourselves by understanding who 
and what have gone before. 

Recognising our relationship with the 
whenua and how it sustains us. 

Understanding the role of innovation in a 
sustainable, urban-based world. 

E kore au e ngaro, he kākano ahau i ruia mai 
i Rangiātea. 

I will never be lost, for I am a seed sown in 
Rangiātea. 

Mā te taiao, kia whakapakari tōu oranga. 
Let nature in, strengthen your wellbeing. 

Kei a tatou anō te ara tika. 
The answers are within us. 

High expectations  

●​ Our curriculum supports and empowers all students to learn and achieve personal excellence, 

regardless of their individual circumstances. 

  Our school values are; 

●​ S - Safety 

●​ T - Trust 

●​ A - Attitude 

●​ R - Respect 

●​ These sustain us on our journey… they are the cause of celebration 

The Key Competencies (2007 curriculum) / Capabilities (Curriculum Refresh 2025+): 

●​ Ensuring our success, during our journey,and after this part of our journey is over.  These 

are embedded throughout 

The Learning Areas; 

●​ Our paddles…. that move us from one curriculum level to another 
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Papatoetoe Intermediate School – Principles (Based on 2007 Curriculum) 

These are the waka… these principles contain and define us; These are the ‘body’ of the waka. 

The Principles - NZC The Principles – Papatoetoe Intermediate School 

High Expectations 
The curriculum supports and empowers all students to learn 

and achieve personal excellence, regardless of their individual 

circumstances. 

Te Maitaiaho principle: Hold High Expectations  

●​ All students set goals with the help of their teachers and parents with 
a view to personal progress and excellence. Student goals are SMART 
(Specific, Measurable, Achievable,  Realistic and Time bound) 

●​ Students know the learning intentions, are empowered to use self- 
and peer-reflection against success criteria, and then aim for their 
next steps. 

●​ Teachers provide multiple opportunities for students to achieve their 
goals both within the school walls and beyond. 

Treaty of Waitangi 
The curriculum acknowledges the principles of the Treaty of 

Waitangi and the bicultural foundations of Aotearoa New 

Zealand. All students have the opportunity to acquire 

knowledge of te reo Māori me ōna tikanga 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

●​  Te reo me ōna tikanga Māori is integrated within the classroom 
programmes, especially within the Social Science specialist area 

●​ Whānau are consulted and involved in decision making. 
●​ Students and teachers have opportunities to be a part of initiatives 

that focus on Māori. 
●​ All students stand tall in their turangawaewae. 

Cultural Diversity 
The curriculum reflects New Zealand’s cultural diversity and 

values the histories and traditions of all its people. 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

Te Maitaiaho principle: Hold High Expectations  
 

●​ Diversity is respected, shared and celebrated within the curriculum 
and the school. 

●​ Students and staff are encouraged to contribute to programmes in a 
way that reflects the variety of cultures and traditions that make us 
who we are; connected as citizens of New Zealand and of the world. 

●​ Cultural Electives and language weeks are an integral part of the 
school 

Inclusion 
The curriculum is non-sexist, non-racist, and 

non-discriminatory; it ensures that students’ identities, 

languages, abilities, and talents are recognized and affirmed 

and that their learning needs are addressed. 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

Te Maitaiaho principle: Hold a broad view of akonga success 

●​ All students are given opportunities to be their best within our 
school; encouraging of varying talents, abilities and needs. 

●​ Students and staff are alert to bias and challenge preconceptions. 

Learning to Learn 
The curriculum encourages all students to reflect on their own 

learning processes and to learn how to learn. 

Te Maitaiaho principle: Hold a broad view of akonga success 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

●​ Students and teachers are encouraged to reflect upon their learning; 
how it came about and how to improve it in the future. 

●​ Teachers reflect critically on their practice and how it has improved 
student learning. 

●​ Students and teachers act upon agreed learning pathways. 
●​ A learner-centred pedagogy is seen in all classrooms. 

Community Engagement 
The curriculum has meaning for students, connects with their 

wider lives, and engages the support of their families, whānau, 

and communities. 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

Te Maitaiaho principle: Hold High Expectations 

●​  The home/school/student partnership is used as a base to engage 
and support the learner.  

●​ Community agencies are encouraged to participate within the 
programme. 

●​  The community is encouraged to provide learning programmes on 
our school site. 

Coherence 
The curriculum offers all students a broad education that 

makes links within and across learning areas, provides for 

●​ There is meaningful integration within learning areas and contexts for 
study; authenticity of experiences is encouraged. 
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coherent transitions, and opens up pathways to further 

learning. 

Te Maitaiaho principle: Hold a broad view of akonga success 

Te Maitaiaho principle: Hold High Expectations 
Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

●​ Students are encouraged to explore a wide range of choices within 
Inquiry Learning, including significant assessment, which may open 
up new areas of interest for further learning. 

●​ A curriculum based on a rich big question encourages the use of 
Inquiry Learning pedagogy. 

Future Focus 
The curriculum encourages students to look to the future by 

exploring such significant future-focused issues such as 

sustainability, citizenship, enterprise, and globalisation. 

Te Maitaiaho principle: Hold High Expectations 
Te Maitaiaho principle: Hold a broad view of akonga success 

Te Maitaiaho principle: Give effect to Te Tiriti o Waitangi 

●​ Significant issues form an integral part of our curriculum; both 
student and teacher initiated. 

●​ Students and teachers are encouraged to consider actions that 
promote leadership in becoming citizens of our future. 

●​ Students and teachers explore the e-learning/digital commitment to 
ongoing learning 

 

 

Papatoetoe Intermediate School - Key Competencies / Capabilities 

Ensuring our success during our journey and after this part of the journey is over capabilities  

for living and lifelong learning 

 

 These competencies / capabilities are what people use to live, learn, work and contribute as active 

members of their communities. These are fundamental to real learning in all learning areas and as a 

member of society. 

 

There are five identified key competencies in the 

2007 New Zealand Curriculum.  

Capabilities explored through learning areas 

Curriculum Refresh 

●​ Thinking  

●​ Using language, symbols and text 

●​ Managing self 

●​ Relating to others 

●​ Participating and contributing 

●​ Communication 

●​ Relating to others 

●​ Self-management and self-regulation 

●​ Problem solving 

●​ Creativity 

 

Successful learners make use of these competencies/capabilities in conjunction with other resources 

available to them inside and outside the walls of the classroom. All staff within the school assist students 

in developing these competencies/capabilities  and, as they do, they become more motivated to use 

them, recognising when and how to do so and why. 

  

The competencies/capabilities develop over time, through interactions and with explicit reference in 

various situations. Students need to be challenged and supported to develop these in wide-ranging 

contexts. 

 
Reports to parents require teachers to make general comments based on progress in the Key 
Competencies/ Capabilities. In order to report on this, teachers will need to have actively taught and 
‘assessed progress’. 
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Papatoetoe Intermediate School  - Values 
These sustain us on our journey… they are the cause of celebration  

(To be encouraged, modelled and explored) 

Aim 

Values are expressed in the way our students think and act, for themselves and towards others within 
our school and when out in the community. The values are evident within all aspects of school life; 
demonstrated by all members of the school. The core value is that of respect; for self, for others and for 
human rights. 
  
Guidelines: 
Within our school the Values of the NZC and our community are delivered through the PB4L initiative 
and through classroom programmes. 

●​ Classroom programmes and PB4L lessons will be used to connect the teaching and learning of 
values to students’ lives within and outside the school. 

●​ All staff members actively participate in teaching and modelling the STAR expectations. 
●​ Values outlined in the NZC will be evident within individual classrooms and through learning area 

programmes. They are: 

NZC Values (2007 curriculum) PIS Curriculum Values 

·         Excellence 

·         Innovation, inquiry and curiosity 

·         Diversity 

·         Equity 

·         Community and participation 

·         Ecological sustainability 

·         Integrity 

·         S - Safety 

·         T - Trust 

·         A - Attitude 

·         R - Respect 

We also highly value: 

Cooperation         Tolerance 

Responsibility       Perseverance 

Honesty                 Reliability 

Self-discipline 
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Values and Behaviour 

Please also refer to “The STAR way” handbook. 

  

Clear and consistent school-wide expectations and values underpin all our positive learning behaviours 

at Papatoetoe Intermediate School. 

  

Our school adheres closely to the Positive Behaviour for Learning initiative is about improving academic 

and behavioural outcomes for all students. Our school has always placed a strong emphasis on positive 

interactions and good behaviour for all on our school site.  This initiative aims to make positive behaviour 

in our school the norm. We call it the ‘STAR Way’. 

  

PB4L is a school-wide framework which is consistently applied across both classroom and non-classroom 

settings (such as playground, corridor, buses).  Where appropriate behaviours are clearly defined and 

taught by all staff members. It builds on what we are currently doing, and covers a broad range of 

systemic and individualised strategies for achieving important social and learning outcomes for all 

students. 

  

The focus is on 

●​ Promoting appropriate behaviour 

●​ Developing students’ social skills 

●​ Reinforcing desired behaviour 

●​ Consistently addressing and reducing inappropriate behaviours 

●​ Using data-based assessment and problem-solving to address concerns 

  

The expected outcomes include: 

●​ Increased positive reinforcement strategies for all students 

●​ A whole community approach to working with our young people 

●​ A strengthened school vision of raising academic performance 

●​ Teachers are able to define specific inappropriate behaviours, analyse, then specify and support 

replacement behaviour. 

●​ Staff applied use of a functional assessment approach when examining behavioural concerns 

●​ Improved effectiveness of individual interventions 

  

Some Programmes and approaches that support values / behaviour across the school  include: 

●​ Cool Schools 

●​ Life Education van 

●​ School Health curriculum units 

●​ STAR weekly foci as a school - unpacked in classrooms and at school assemblies 

●​ STAR way processes; Cyber Safety expectations; Restorative practices etc 
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Our Graduate Profile 

Integrated throughout our school curriculum are a variety of opportunities for students to develop.  Our 
Graduate Profile is about our students being: Effective Communicators, Connected, Learners with 
Healthy Minds and Bodies. 
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Ensuring Consistent School-wide Pedagogy at Papatoetoe Intermediate School 

Our continual focus: CAPABLE STAFF who EMPOWER students 

 

“All teachers use a consistent school-wide pedagogy that enhances consistency of approaches to 

learning, clear classroom expectations and provides a cohesive approach to the teaching of thinking and 

problem solving”. 

CAPABLE STAFF 

What do we do as a school to support teachers?        (Some specific examples) Resources /Evidence etc 

Consistent Approaches to Learning 

●​ An annually reviewed  “Curriculum and Pedagogy Handbook” is provided to all teaching 

staff.  This is reviewed and enhanced each year by curriculum leaders and teams.  It 

outlines curriculum areas:  essence statements; how it is covered in the school; how to go 

about planning; what is expected during the learning time.   

●​ Staff meetings are mostly PD focused. 

●​ Whanau meetings discuss each core curriculum area once every 4 weeks.  Teachers 

problem solve and discuss target students.  Meetings also include time for planning 

discussions etc. 

●​ Staff / Curriculum Specialist group discussions  are held regarding “what an effective 

lesson should look like / sound like” etc.(Pap Int Way) 

●​ Regular observations and PAC (Practice Analysis Conversations) between teachers and 

leaders - Pap Int way   

●​ Class climate surveys / Pulse surveys 

“Clarity in the Classroom” by 

Michael Absolum. 

 

Engagement Observation 

sheet. 

 

Curriculum Handbook 

 

Assessment Handbook 

 

Visible learning strategies for 

teachers (John Hattie) 

 

Pap Int Way 

Class climate Survey 

Clear Classroom Expectations 

●​ Every classroom has a laminated ‘STAR Classroom Expectations’ matrix to display. 

●​ There is a STAR focus each week and this is mentioned at assemblies. 

●​ Every week a STAR lesson is taught in every classroom. 

●​ STAR nominations are available to all staff. 

●​ School wide classroom routines - including a school wide approach to ‘gaining attention’ 

STAR Way Handbook 

 

SWIS data 

 

Class climate survey 

 

Engagement data 

Cohesive approach to thinking and problem solving 

●​ Planning checks and observations focused on the use of strategies that enhance critical 

thinking and student engagement. i.e 

○​ Mathematics: Rapid Routines; Open tasks  

○​ Reading / Writing - Think alouds; divergent questions; exemplars 

○​ Kagan cooperative strategies and activities 

tahurangi- Rapid Routines; Just in 

time activities etc 

 

Kagan Classroom activities and 

approaches 
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Cultural Competency PAP INT Rubric 
(from Tātaiako)​

This rubric has been designed to support teachers with guidelines to enhance culturally responsive practices. Each of the sections have been pulled from the Cultural 

Competency document for Māori Learners; Tataiako. The framework allows us to ensure we are showing a commitment to Te Tiriti o Waitangi and Māori learners 

Tataiako Competency PCT / OT/ BT Certified Teacher 

Wanaga 
Communication, problem 

solving, 
innovation 

Students, whānau and iwi 
engaging 

in discussions and robust 
debate 

Effective learning and teaching 
interactions with students, 

whānau and iwi 
Reporting and co-constructing 

●​ Class wananga/Hui (Class Meetings). 
●​ Plan inquiry projects with student voice and co-construction. 
●​ Incorporate tuakana-teina peer teaching in group work. 
●​ Invite whānau/iwi to share cultural knowledge and stories. 
●​ Hold learning hui with whānau to set goals together (3-way 

conferences/Parent teacher interviews) 
●​ Use te reo Māori and tikanga in daily routines. (Waitata and 

Karakia) 
●​ Display pepeha and whānau connections in the classroom. 
●​ Create collaborative spaces where all learners contribute 

equally 

●​ Use kanohi ki te kanohi (face-to-face) meetings with whānau (Parent 
conference of general parent meeting) 

●​ Send bilingual newsletters or messages home (use of Te Reo Māori more 
frequent contexts) 

●​ Host regular whānau hui to discuss learning progress (Regular contact with 
whānau)​
Use culturally respectful greetings and protocols (Following Tikanga and Te 
Ao Maori) 

●​ Attend school Fonos/Hui 
●​ Celebrate student learning with whānau through shared events. 
●​ Visit local marae or invite kaumātua into the classroom. 
●​ Include whānau voice and student voice in goal-setting 

Whanaungatanga 
Relationships (students, 

school-wide, community) with 
high expectations Effective 

relationships with Māori 
learners Effective parent, 
whānau and iwi Keeping 

connected Productive 
partnerships (Ka Hikitia)  

 

●​ Pronounce Māori names correctly and use te reo Māori 
greetings daily. 

●​ Include local iwi stories and perspectives in lessons and topics. 
●​ Use mihi/pepeha activities to share and connect identities. 
●​ Invite whānau and community members to participate in class 

events or learning. 
●​ Incorporate tikanga Māori practices like karakia and waiata into 

routines. 
●​ Build strong relationships with learners by showing genuine 

interest in their backgrounds. 
●​ Create classroom displays that reflect Māori language, culture, 

and local iwi. 
●​ Hold regular whānau hui to build school–home partnerships. 
●​ Use culturally responsive resources (e.g. Māori authors, 

bilingual texts). 

●​ Hold regular check-ins with Māori learners to build trust and show support. 
●​ Contact whānau with positive updates, not just when issues arise. 
●​ Attend whānau evenings, hui, or local events to show genuine interest. 
●​ Ask whānau for input on their child’s strengths, interests, and learning goals. 
●​ Use whānau knowledge to enrich class content (e.g. cultural practices, local 

history). 
●​ Celebrate Māori learner achievements publicly and authentically. 
●​ Create learner profiles that include whānau aspirations and cultural identity. 
●​ Involve whānau in learning projects or class trips when possible. 
●​ Build partnerships with local hapū/iwi to support culturally relevant learning. 
●​ Show respect for Māori worldviews in everyday teaching and conversations. 

Manakitanga 
Values – integrity, trust, 

sincerity, equity Effective 
Teaching Profile (Te 

Kotahitanga) Caring for Māori 
learners as culturally located 

beings Treating Māori students, 
whānau and iwi equitably with 

sincerity and integrity 

●​ Reflect on your own cultural identity and share it with your 
learners. 

●​ Include Māori perspectives in unit plans and lesson outcomes. 
●​ Start lessons with a karakia or pepeha to set a respectful tone. 
●​ Consult with local iwi when planning culturally significant 

content. 
●​ Embed Te Tiriti o Waitangi principles (Partnership, Protection, 

Participation) in classroom norms. 
●​ Acknowledge Māori protocols when planning events or visits 

(e.g. pōwhiri, mihi whakatau) 

●​ Greet  learners and whānau in te reo Māori 
●​ Listen actively to Māori learners’ ideas and include their input in classroom 

decisions. 
●​ Show up to local cultural events to build authentic relationships 
●​ Embed tikanga-ā-iwi (local customs) in classroom routines and interactions. 
●​ Model and teach values like manaakitanga and whanaungatanga in daily 

practice. 
●​ Integrate Māori perspectives into subject areas, not as add-ons but woven 

throughout. 
●​ Acknowledge the Treaty of Waitangi in class discussions, especially around 
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 ●​ Use culturally relevant examples in teaching to connect with 
Māori learners 

●​ Celebrate Māori culture year-round, not just during special 
weeks or events 

●​ Stay open to feedback from Māori whānau, colleagues, and 
learners, and adjust practices accordingly. 

rights and responsibilities. 
●​ Create a safe space for Māori learners to express cultural identity without 

judgment. 
●​ Reflect regularly on your practice to ensure it aligns with Te Tiriti principles 

and local tikanga.​
 

Tangata Whenuatanga 
Place-based, socio-cultural 
awareness and knowledge 

Effective language and cultural 
practices for Māori learners Te 

reo Māori/reo ā-iwi Tikanga 
Māori/tikanga-ā-iwi 

Place-based education All 
learning and interaction occurs 

within a cultural context 
Knowledge of whakapapa – 
knowing who children are, 

where they are from and who 
they belong to Identity, 

language, culture 
 

●​ Learn about the local iwi’s history, values, and customs . 
●​ Use local historical events and Māori perspectives as case 

studies in various subjects. 
●​ Create opportunities for Māori learners to share their own 

cultural knowledge with the class. 
●​ Integrate local stories, myths, and legends into literacy or social 

studies lessons. 
●​ Highlight Māori achievements in local and national history in 

classroom discussions. 
●​ Foster an environment where Māori learners feel confident 

sharing their cultural capital. 
●​ Incorporate hands-on activities or field trips to local sites of 

cultural significance. 
●​ Acknowledge the connection between local history and Māori 

learners' identity in learning discussions.​
 

●​ Create learning activities based on local iwi history, tikanga, and customs to 
engage Māori learners. 

●​ Incorporate te reo Māori and local Māori language in daily classroom 
interactions and teaching. 

●​ share cultural knowledge or lead classroom activities that reflect local 
tikanga. 

●​ Use local Māori contexts, such as whakapapa (genealogy), in lessons to 
help learners connect to their identity. 

●​ Integrate Māori concepts of land and environment into science, geography, 
or social studies lessons. 

●​ Foster discussions on local Māori legends, places, and symbols to make 
learning more relevant. 

●​ Celebrate local Māori heroes and icons in history lessons to inspire 
students. 

●​ Organize field trips or virtual tours to local Māori cultural sites, significant 
landmarks, or marae. 

●​ Encourage Māori learners to use their cultural knowledge to inform and 
guide classroom activities or projects. 

●​ develop culturally responsive lessons that honours tikanga and local history. 

Ako  
 

Practice in the classroom and 
beyond Ako – reciprocal 

teaching/learning; parent, 
whānau, hapū, learner, teacher 
(Ka Hikitia) Effective learning 
by Māori learners Effective 

pedagogy Effective curriculum 
for Māori learners 

●​ Clearly express a teaching philosophy that emphasises high 
expectations for Māori learners' success and cultural identity. 

●​ Acknowledge and value each Māori learner's prior knowledge 
from their language, culture, and family experiences. 

●​ Implement diverse teaching strategies that cater to the 
strengths and learning styles of Māori learners. 

●​ Encourage Māori learners to express themselves in te reo 
Māori and share their cultural insights. 

●​ Provide opportunities for Māori learners to lead activities or 
share cultural practices in the classroom. 

●​ Foster a growth mindset by showing belief in every Māori 
learner's potential to succeed academically and culturally. 

●​ Use culturally relevant resources and teaching tools to ensure 
Māori learners feel represented and respected. 

●​ Engage in professional development focused on Māori 
education and cultural responsiveness. 

●​ Create a classroom culture that celebrates Māori language, 
culture, and values while maintaining high academic standards. 

●​ Use culturally responsive teaching methods that reflect Māori learners' 
strengths and needs. 

●​ Provide regular, meaningful feedback to Māori learners and their whānau, 
●​ Validate and build upon the prior knowledge that Māori learners bring to the 

classroom from their cultural background and experiences. 
●​ Maintain high expectations for Māori learners by believing in their ability to 

succeed academically while staying true to their cultural identity. 
●​ Actively involve Māori whānau in the learning process, keeping them 

informed and engaged in their child's progress. 
●​ Regularly reflect on your teaching practice and seek professional 

development opportunities that enhance Māori learner success. 
●​ Adapt classroom strategies to meet the specific needs of Māori learners, 

including using culturally relevant resources. 
●​ Ensure consistency between home and school learning by collaborating with 

whānau on shared goals for the learner’s growth. 
●​ Encourage Māori learners to set and work toward their own academic goals, 

promoting agency and responsibility in their learning journey. 

 

 

 

12 



 

 
The Learning Areas 

 

Our paddles…. that move us from one curriculum level to another 

Curriculum Area Allocation in 
timetable per week 

(Periods) 

Comment re allocation 

English 7 specific periods This includes library session 

Mathematics and Statistics 6 specific periods This includes financial literacy 

Science 2 Will also includes structured literacy 
aspects; Ed4 Sus 

NZ Histories and Social Science  2 Includes structured literacy 

Health and Physical Wellbeing 2 Homeroom on a Friday as well as across the 
week; during PE sessions  

The Arts; Music, Visual Art, 

Performing Arts 

2 Split into year level groups 

Technology 2 Split into year level groups 

Digital Technologies  1 Includes thread from English curriculum 

 

We also include within our curriculum: 

Curriculum Area Allocation in 
timetable - Period 

Comment re teacher allocation 

Te Reo and Learning Languages 1 Linked with Social Science  

Education for Sustainability 1 Linked with Science / Literacy 

Cultural Electives 1 Cultural Identity; Belonging; Learning 
Culture/Language 

Careers Across the year / 
curriculum areas 

Specific careers day allocated in Term 4 

 

Staff are placed into curriculum specialist  teams to assist with: Data analysis, planning, resourcing etc: 

Mathematics Literacy Technology/ Arts 

Science  Health and Physical 
Wellbeing 

Social Science / Te 
Reo 

Digital technology 
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Curriculum Refresh - English / Mathematics: Source: Tahurangi 2025 

 
BELOW EXCERTS - DIRECTLY FROM CURRICULUM REFRESH DOCUMENT  

- Source: Tahurangi 2025 
The New Zealand Curriculum – knowledge-rich, informed by the science of learning, and framed within 
the whakapapa of Te Mātaiaho 

Mātai aho tāhūnui,​
Mātai aho tāhūroa,​

Hei takapau wānanga​
E hora nei. 

Lay the kaupapa down​
And sustain it,​

The learning here​
Laid out before us. 

The New Zealand curriculum is knowledge-rich. It prioritises and explicitly describes what must be taught 
each year and is deliberately sequenced to enable students to build knowledge, skills, and competencies 
systematically over time. It supports teachers to design teaching programmes that bring learning to life 
in the classroom, using local, national, and global contexts.The science of learning informs curriculum 
sequencing and teaching practice. The curriculum builds on scientific understanding to identify five 
characteristics of how we learn: 

●​ We learn best when we experience a sense of belonging in the learning environment and feel 
valued and supported. 

●​ A new idea or concept is always interpreted through, and learned in association with, existing 
knowledge. 

●​ Establishing knowledge in a well-organised way in long-term memory reduces students’ cognitive 
load when building on that knowledge. It also enables them to apply and transfer the knowledge. 

●​ Our social and emotional wellbeing directly impacts on our ability to learn new knowledge. 
●​ Motivation is critical for wellbeing and engagement in learning. 

 
The whakapapa of Te Mātaiaho 
The design of this framework encompasses seven curriculum components. Te Mātaiaho as a whole 
weaves together these components, all of which begin with the word ‘mātai’, meaning to observe, 
examine, and deliberately consider. 

 

Mātairangi | The guiding kaupapa​
The overarching kaupapa guiding the curriculum, based on the science of learning and ensuring excellent 
and equitable outcomes for students.​
Mātai ki te rangi, homai te kauhau wānanga ki uta, ka whiti he ora. | Look beyond the horizon, and draw 
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near the bodies of knowledge that will take us into the future.​
The outer rings represent our guiding kaupapa. 

Mātainuku | Creating a foundation​
The curriculum principles (e.g., holding high expectations, and enabling all students to access the full 
scope of the curriculum).​
Mātai ki te whenua, ka tiritiria, ka poupoua. | Ground and nurture the learning.​
The centre rings represent the foundation and calls to action. 

Mātaitipu | Vision of young people​
The educational vision of young people, as conceived by young people.​
Mātaitipu hei papa whenuakura. | Grow and nourish a thriving community.​
The inner rings and circular space represent the vision and students at the centre. 

Mātairea | Supporting progress​
The whole schooling pathway and the overarching focus for year-by-year learning and progress.​
Mātai ka rea, ka pihi hei māhuri. | Build and support progress.​
Niho kurī lines represent building and supporting the development of students. 

Mātaiahikā | Relationships with tangata whenua and local community​
Learning through relationships with tangata whenua and local communities.​
Mātai kōrero ahiahi. | Keep the hearth occupied, maintain the stories by firelight.​
Poutama curves represent relationships with tangata whenua and the community. 

Mātaioho | National curriculum – contextualised​
The process by which schools bring the national curriculum to life through local, national, and global 
contexts.​
Mātai oho, mātai ara, whītiki, whakatika. | Awaken, arise, and prepare for action.​
Unaunahi scales represent wealth of knowledge, purpose, and know-how. 

Mātaiaho | Learning areas​
The eight learning areas, which each include a purpose, big ideas, knowledge, and practices, year-by-year.​
Mātai rangaranga te aho tū, te aho pae. | Weave the learning strands together.​
Taratara-a-kae niho notches represent diversity, resilience, and mana. 

The curriculum has eight learning areas: English, the arts, health and physical education, learning languages, 
mathematics and statistics, science, social sciences, and technology. Together they provide the basis for a broad, 
general education for the first four phases of learning (years 0–10) and collectively lay a foundation for 
specialisation in phase 5 (years 11–13). Each learning area is knowledge-rich. 

 
Learning area structure 

Providing a clear framework for instruction across all learning areas frees teachers and kaiako to focus on building exciting 

teaching and learning programmes that contextualise learning; bring the curriculum to life for their students in responsive 

learning environments; and support and extend learners to deepen and enrich their learning 
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English and other languages 

Ko te reo te tuakiri, ko te reo tōku ahurei, ko te reo te ora 

Language is my identity; language is my uniqueness; language is life. Source: Te Mātaiaho (2023) 

  

Philosophy statement:  

We will provide an environment conducive to learning. Literacy knowledge that will help them be 
successful in achieving their lives' goals, opportunities. Feedback that will help them learn, and  help 
them as they  become and remain motivated to be successful both in Literacy and in applying their 
knowledge to participate as active members of society. 
 

This curriculum area is covered in our school through 

●​ Classroom based lessons and other structured opportunities across the curriculum. 

●​ ESOL in-class support and withdrawal 

●​ Working ‘across’ and weaving through the curriculum’ in a variety of contexts – technology, 

assemblies, the arts, cultural groups etc. 

  

Provision in this curriculum area for assessment, reporting, planning and classroom delivery 

●​ As this is a ‘priority learning area’ and a significant number of our students are not yet meeting 

expectations. We ensure 7 fifty minute periods of ‘dedicated ‘Literacy Learning’ across a week, 

delivered by Literacy specialist teachers. An additional 3 hours of literacy  within the Science and 

Social Science programme, using the English SRSD scaffolds. Within this timetable, the Code is 

delivered once a week by English teachers and students will have a fortnightly visit to the library. 

●​ Planning by specialist Literacy Teachers  for individual student learning pathways is based on a 

variety of relevant assessment data (diagnostic, formative and summative). 

●​ WALTs and RTs are co-constructed with learners and direct teaching instruction time (either whole 

class or needs based grouping) is used for robust discussions around text / written pieces.  

●​ Students are expected to understand and ‘own’ their learning pathways and this is ideally 

communicated effectively with whanau. 

●​ Regular feedback provided to students - orally and within student’s workbooks. 

●​ Students who need additional support are identified and learning support programmes are devised 

in-class, with whanau and possibly by withdrawal. 

 

In your planning: 

●​ Flexible grouping with planned learning activities arranged based on learning needs. (Using data 

from: asTTle/PAT, group observations.)  

●​ Use WALTs, R.Ts for all group activities 

●​ Teacher Conference (check in to give feedback against their specific goals) with individual students - 

at least one with each group per week where possible   

●​ Level One ESOL students need to be included in whole-class lessons. You will need to support these 

students with appropriate scaffolds with the year level appropriate text. Learning support will 

provide activities they can also work on in class. The teacher must ensure the Level One students' 

learning is included in their planning. Refer to Learning Support and the ELLPs to assist with this. 

●​ Students are aware of the PURPOSE and the AUDIENCE prior to writing any piece 
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Students requiring intervention: 

●​ Students who are identified as Well Below / Below their year group expectation; as shown in their 

OTJ information from the end of the previous year. 

●​ Students who are achieving Well Below / Below, who are identified using other assessment tools by 

the Learning Support Leader, Assistant Principals, Whanau Leaders and classroom teachers. 

●​ Students not making expected progress over a period of time. 

●​ ICS / ORRS / ELLs (English Language Learners or ESOL) funded students.  

 

Assessment Tools to be used depending on student ability and need: 

 PAT Reading 
Comp 

PM 
Benchmark 

PROBE Running 
Record 

(seen text) 

e-asTTle 
Reading 

e-asTTLe 
Writing 

PACT - 
Writing tool 

The Code 
Word Check 

L 1+ - Y Y Y - Y Y Y 

L 2  + Y - Y Y Y Y Y Y 

L 3 + Y - Y Y Y Y Y Y 

After assessments BOY / EOY 

PAT Stanine 1-2 Y - Y - - - - 

 

 

 

LITERACY -  MAKING MEANING: Students will read, respond and think critically about texts  

LITERACY - Creating Meaning: Students will think, talk, record and communicate. 

STUDENTS identifying themselves AS READERS/WRITERS / AUTHORS 

 

Instructional Model - Structured Literacy (I DO, WE DO, YOU DO)  
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I DO (Teacher teaches WHOLE 
CLASS)  

UNDERSTAND 

WE DO (Teacher and Learner(s) 
WHOLE CLASS/SMALL GROUP  

 KNOW  

YOU DO (Learner)  
 

 DO  

Purpose: To explicitly teach a 
concept from the Scope and 
Sequence/Syntax or Vocabulary.  

●​ Teach/review learning and 
concepts.  

●​ Knowledge is taught in a 
succinct and explicit way. 

●​ Learners experience 
immediate success due to 
the explicit and direct 
teaching.  

●​ Teacher modelling is 
essential.  

●​ Teaching is specific, 
targeted and focused.  

 

Purpose: Revise and apply key 
teaching points as a whole class or 
in a small group with Teacher 
support.  

●​ Provide deliberate practise 
opportunities for students 
working with teacher 
guidance and/or in small 
groups/pairs.  

●​ Teachers guide and 
support learning.  

●​ Teachers provide positive 
feedback and guide 
corrections.  

 
Note: Small group work may 
include targeted Reading/Writing.  

Purpose: For learners to 
apply/practise what they have 
been explicitly taught.  

●​ Revise key teaching points 
in order to develop 
accuracy and confidence.  

●​ Learners will construct and 
modify their learning 
where appropriate with 
teacher support if needed.  
Learners share their 
learning with a 
partner/group/or class  
Teachers provide 
feedforward and next 
steps for learning (where 
needed).  



 

Resources 

●​ ‘The Code’ by Liz Kane (Spelling)  

●​ ‘Explaining Reading’ by Gerald G. Duffy  

●​ NZC and Te Mātaiaho 

●​ ‘Teaching Reading Comprehension Strategies and practical classroom guide’ by Sheena Cameron. 

●​ Sheena Cameron and Louise Dempsey resources 

 

READING 
 

To support your reading programme your classroom environment will: 

●​ Be rich with literature. For example, class library 

●​ Have living walls that reflect the vocabulary learned during a unit for students to refer back to for 

their writing. 

●​ Include students and teachers examples of current work (can be blown up to A3 size) that is neatly 

displayed on the walls. This will clearly demonstrate the learning AFTER it has been unpacked with 

students. It is effective if students have also annotated the displayed work. This provides 

opportunities for students to Self and Peer assess against the exemplars and - check each other's 

work against the RTs. 

●​ Display explanations of structured literacy scaffolds : reading strategies/activities written by students 

on the walls 

 

Tracking Target Students in Reading 

Students who are assessed as one year below their cohort expectations (i.e Year 7 BOY Level E3; Year 8 

BOY L3).  English Teachers will track their progress throughout the year. 

 

New Changes in 2026 
 

Increased use of e-AsTTLe to track reading progress 

e-asTTLe will be used to test students every 5 weeks (twice termly) to track reading progress for those 

working at Level 2 or above. Level 1 students will have a running record.  

 

Working with extended texts 

Teachers will be working with novels in 2026, starting in Term 1. To prepare for this, teachers will be 

provided with a copy of the first novel - Wonder by R J Palacio - in 2025 to read over the break. This 

needs to be completed before returning to school for TOW in 2026. If you require a printed copy, please 

email the resource room.  

 

The Papint Way 

Small group instruction in the Papint Way will be reinstated. Teachers will need to familiarise themselves 

with the school’s reading resources in order to select suitable texts.  
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Library reinstatement 

All classes will visit the library once per fortnight to teach specific learning outcomes of the Phase 3 

curriculum. Thus teachers are required to plan for and deliver these sessions in line with the schoolwide 

overview and literacy unit plans. 

 

School Library - Library Expectations 2026 

 
Walt:The main aim of a library session is to encourage children to explore the pleasure of books and 

reading by providing them with opportunities to talk about books, recommend books to others, listen 

to stories being read aloud and to read for themselves. 

●​ Library sessions should have a WALT in teachers weekly planning and is included in the week 

tumble 

●​ Students have to be engaged in reading activities during library sessions 

●​ One period of ‘library’ is assigned to a class (Currently weekly - with mobile library in place) 

●​ Timetabled library sessions cover all the classes on a fortnightly basis 

 

Before the classes scheduled library time: 

-​ Librarians and teachers survey the class to find out what type of books they would like to 

borrow. 

-​ The books are stored in the Blue Room so the librarians have to come into that room at the 

beginning of the class to collect their books. 

-​ We will trial later to see if during the homeroom time on Fridays/Wednesdays will work for the 

librarians to choose their class books for the week.  

-​ In class, all students create a library bookmark (that has their name and room number on it) 

ready to place in the book that they would like issued to them. 

-​ These issued books will be brought back to class once the books have been issued. 

 

During the library class time: 

●​ The librarians will bring the books to the classroom. 

●​ The librarians can show and discuss the books that they have selected for the class to browse.  

●​ The teacher can read a chapter aloud from one of the books. 

●​ Students browse and read the books that are in the box. 

●​ Once the students have found a book that they would like to issue they place their bookmark in 

it and the librarian will issue them  

●​ Librarians count the books back to the trolley. 

●​ The books go back to the Blue Room before the end of the scheduled library session. 

 

After the library class time 

●​ The issued books will be delivered to your class later that week and distributed to the students. 

 

Returning Books Process 

●​ Class returns will go into the returns box  

●​ The overdue lists will be sent to the class teachers for follow up and overdue books sent to the 

librarian. 
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WRITING 
 

To support your writing programme your classroom environment will have: 

●​ Writing exemplars for students to refer to; writing process available to refer to 

●​ Teachers and students highlighting where R.T. has been met with feedback in ‘draft writing’ books. 

●​ Teachers written prompts for improvement as feed-forward in writing books. 

●​ Teacher models used at instructional time are at the students year level  

●​ The POWER cycle displayed on the classroom walls along with CSPACE and TIDEL 

●​ Appropriate space for the groups to be able to work; easy access for groups to obtain resources 

required. For example, all Level 1 students or below need differentiated work 

 

New Changes in 2026 
 

Meeting the requirements for handwriting and keyboard skills at Phase 3 

Lessons will be structured to include a 10 min warm up session dedicated to practicing these skills.  

Classes will be equipped with chromebooks for a 1:2 ratio. This will allow Year 7s to work on one skill 

while Year 8s work on the other. Teachers will ensure each group receives 2 lessons per week of each 

skill.  

 

THE CODE 

 

Structured Literacy - ‘The Code’ 

Strengthening explicit teaching in literacy and communication  
“Explicit teaching encompasses knowledge about words, language, strategies and processes, texts, and the 
world. It is based on knowledge of what ākonga already know and what they need to learn next.” 
 
“Explicit teaching typically includes incremental steps that incorporate effective modelling, verbalising thinking, 
and guided practice with prompt corrective, responsive and constructive feedback. Through explicit teaching, 
kaiako ensures that ākonga develop a clear understanding of the ‘what, why and how’ of the learning. 
Akonga 
• are clear about what they are learning 
• have a reduced cognitive load 
• experience high levels of success, which enhances ākonga motivation and engagement. 

(Common Practice Model P22) 

 

All literacy teachers will deliver one specific Code lesson per week to address spelling.  

All teachers will use the Year 7 and 8 word list and start their programme fresh each year. While our Year 

8’s have already covered this vocabulary, they will have the opportunity to consolidate their learning by 

revisiting it.  

 

Planning for Teaching - Lesson Sequence for Information Text Integrated Reading and Writing  

The following scaffolds are used to support the teaching of literacy within and across the curriculum.  

CSPACE is used by literacy teachers when working with fiction texts, while TIDE + L supports information 

texts and is used beyond the literacy classroom to Science and Social Science.  
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Narrative CSPACE Plan (ThinkSRSD) 

Lesson 1 Lesson 2 Lesson 3 Lesson 4-5 Lesson 6-7 

Introduce 
pre-assessment story 
or story extract.* 
 
Read and enjoy 
together; discuss 
comprehension 
questions and new 
vocabulary orally. 
 
Pull apart and orally 
discuss the prompt. 
 
Ākonga complete 
pre-assessment 
writing. 
 
*ESOL/ICS students 
participate in whole 
class reading AND can 
be provided with a 
simplified text with 
pictures to read with 
the teacher at 
another time.  
 

 Reread the story/text 
as an interactive 
read-aloud 
 
Scoring and Setting 
Goals 

Analyse the exemplar 
and students’ own 
pre-assessment 
writing using CSPACE 
colours and underline 
key vocabulary in 
both texts. 
 
Vocabulary - Explicitly 
teach target 
vocabulary.  
 

 
 
 
 

 Reread the story/text 
as an interactive 
read-aloud.  
 
Plan - P1 
P1:  Collaborative 
write gist sentence(s).  

 
 
Plan - P2 
P2: Pull apart the 
prompt.  
 

 
 
Plan - P3 
P3: Pick Ideas  

 
 
Ākonga selects key 
story ideas (whole 
class or small groups). 
Highlight important 
details, character 
actions, and events. 
 

 Reread the story/text 
as an interactive 
read-aloud 
 
Organise  
1. Begin to identify 
the story parts using 
the CSPACE planner. 

 
Ākonga to join in with 
collaborative 
writing/discussion 
and record on CSPACE 
planner; teacher to 
model and scribe on 
the board.  
 
The teacher unpacks 
the exemplar using 
the CSPACE planner 
for all students to see. 
 
Collaborative 
writing/discussion; 
teacher models and 
scribes on the board. 
 
Students observe 
structure, vocabulary, 
and story flow. 
 
Ākonga create their 
own CSPACE plans 
using ideas and 
structure learned 
from exemplar. 

 Reread the story/text 
as an interactive 
read-aloud.  
 
Write 
Akonga orally retell 
story using CSPACE; 
teacher scaffolds 
sentence-by-sentence 
if needed. 
 
Identify additional 
descriptive details 
from text. 
 
Review vocabulary 
words. 
 
Ākonga write own 
retell/ imitation using 
CSPACE planner. 
 
The teacher supports 
sentence 
construction, spelling, 
and story flow. 
 
Early writers orally 
construct sentences 
of their favourite 
part. 
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Informative Writing -  TIDE + L Plan (ThinkSRSD)  

Lesson 1 Lesson 2 Lesson 3 Lesson 4-5 Lesson 6-7 

Pre Assessment  
Introduce the pre 
assessment text(s) 
and video. (All 
students must have a 
copy of the phase 3 
level texts to read 
aloud.)* 
 
Read/watch and 
enjoy together. 
Ensure deep 
comprehension and 
discuss any new 
vocabulary words 
through oral 
discussion.   
 
Pull apart and orally 
discuss the prompt.  
 
 
Ākonga to complete a 
pre assessment 
writing. 
 
*ESOL/ICS students 
participate in whole 
class reading AND can 
be provided with a 
simplified text with 
pictures to read with 
the teacher at 
another time.  
 
 

Interactive 
read-aloud and/or 
video. 
 
Analyse an exemplar 
and students’ own 
pre-assessment 
writing using TIDE 
colours for topic 
introduction, 
important evidence, 
details, and ending; 
underline key 
vocabulary in both 
texts. 
 
Students create a 
learning goal based 
on the exemplar and 
their own writing, to 
apply to their next 
writing task. 
 
Key Vocabulary Study 
 

 

Interactive 
read-aloud and/or 
video.  
 
Plan - P1 
4. P1:  Collaborative 
Write a gist sentence.  

 
 
Plan - P2 
P2: Pull apart the 
prompt.  
 

 
 
Plan - P3 
P3: Pick Ideas  

 
 
P3 can be done as a 
whole class or in 
small groups.  
 

Interactive 
read-aloud and/or 
video.  
 
Organise  
Identify the  parts 
using the TIDE + L  
planner.  
 

 
Ākonga to join in with 
collaborative 
writing/discussion 
and record on TIDE +L  
planner; teacher to 
model and scribe on 
the board.  
 
Tamariki to 
write/record on their 
own planners. 
 
Orally retell as a 
whole class using 
TIDE+L. Teacher to 
model, children 
repeat sentence by 
sentence (if needed).  

Interactive 
read-aloud and/or 
video.  
 
Write  
Model using TIDE-L to 
write their own 
informative piece of 
writing. Explicitly 
model how learners 
move their notes 
from their TIDE+L 
planner to full 
sentences.  
 
Edit and Review 
Re-read and check 
topic, evidence, 
details, and ending. 
 
Use key vocabulary 
correctly. 
 
Make improvements 
to clarity, 
organisation, and 
sentences. 
 
Optional: peer review 
and reflect on the 
next learning goal. 
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Whāngaia hoki ō mātou wairua ki te taro o te ora 

Ko Ihu Karaiti tō mātou Ariki 

Ake, ake, ake - Amine 

 

 

Afternoon Karakia Procedure:  

At 2:55pm - all staff and students follow the same procedure as per the morning karakia. Students are 

reminded of the expectation at 2:55pm to do the afternoon karakia before the 3pm bell.  

 

 

Karakia i te ahiahi (Afternoon Karakia) 

Te Whakaeatanga e 

Te Whakaeatanga e 

Tēnei te kaupapa kaea 

Tēnei te wānaga kaea 

Te Mauri o te kaupapa ka whakamoea 

Te Mauri o te wānanga ka whakamoea 

Koa ki runga, koa ki raro 

Haumi e, hui e, taiki e 

 

It is completed, it is done, we have achieved our purpose, and completed our forum,  

let the purpose of our gathering rest for now,  

let the vitality of our discussions replenish, we depart with fulfilled 

hearts &amp; minds, bonded in our common goal & unity. 

 

Amendments to the Maori Version of the Karakia:  

During Pacific and other cultures language weeks, a Karakia will be recited over the loudspeaker in that 

particular language. This is to acknowledge the importance and significance of that respected culture. 

These Karakia will be written by and in consultation with that respected cultural group leader. 
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 Mathematics and Statistics 

Te aro atu ki te ao whānui me te kōkiri kaupapa hei hāpai tahi i ētahi atu 

Seeing ourselves in the wider world and advocating with and for others.- Source: Te Mātaiaho (2025) 

 

Philosophy Statement: 

We believe the teacher’s role is to act as a facilitator. Learning should be authentic and connected to 
real-life situations, where students experience a sense of belonging, feel valued, and are supported. 
Planning is based on students’ learning needs, taking into account their social and emotional well-being, 
as well as differentiated learning where necessary. Students are motivated to engage in their learning 
and should have access to hands-on activities to deepen their understanding. They need opportunities to 
practise skills as follow-up to new learning. Students should also be given choices and encouraged to let 
their curiosity guide their learning. Technology must be integrated into the mathematics programme to 
enhance learning. 
  

This curriculum area is covered in our school through… 

●​ Universal Design for learning: It is a way to connect every student to the learning experience, 

and a way of looking at learning that is fully inclusive and promotes success for all learners, 

regardless of ability. 

●​ Classroom based lessons and other structured opportunities 

●​ In-class support 

●​ Working and weaving ‘across the curriculum’ in a variety of contexts – Technology and the 

‘specialist subjects’ with direct links to Mathematics made explicitly by Teachers 

●​ Extension classes 

●​ Education Perfect and PRIME Pro online programmes to support self-directed learning 

●​ Digital websites such as Arb’s and Education Perfect for follow up tasks 

●​ PRIME resources, NZCM, AWS integrated within the planning 

Provision in this curriculum area for assessment and reporting, planning and classroom delivery… 

●​ As this is a ‘priority learning area’ and a significant number of our students are not yet meeting 

expectations we ensure an hour of ‘dedicated’ ‘Mathematics Learning’ every day. 

●​ Whole class teaching at the beginning of the lesson and then group teaching based on student’s 

learning needs and groupings are flexible/mixed ability. 

●​ Phase 3 understanding of threads, unit plan and week plan. 

●​ Number, Number Knowledge and Algebra is an important part of Mathematics and needs to be 

explicitly taught.   

●​ Planning by classroom teachers for individual student learning pathways is based on a variety of 

relevant assessment data including PAT, E-Asttle, JAM, formative assessment tasks and noticing 

and responding during group teaching. 

●​ Understanding of new assessment - SMART (Student Monitoring, Assessment and Reporting 

Tool) 

●​ Students who need support are identified and learning support programmes are devised  

in-class, with whanau, and possibly by in-class support. 

●​ Students are expected to understand and ‘own’ their learning pathways and this is ideally 

communicated effectively with whanau. 

●​ Students will experience all mathematical strands within a year based on the needs of the 

students. 

●​ See Assessment Schedule within ‘Assessment and Reporting Handbook’.   
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Students are building knowledge about number, algebra, measurement, geometry, statistics and 

probability and drawing on the practices of mathematics and statistics. Through this students are 

deepening their understanding that: (Source: Te Mātaiaho (2025) 

 

Source: Tahurangi 2025 

 

UNDERSTAND - The Big Ideas 
Te arao atu ki te ao whanui me to kokiri kaupapa hei hapi tahi i etahi atau 

Seeing ourselves in the wider world and advocating with and for others 

Phase 3 Understandings-  

As students build knowledge through their use of the mathematical and statistical processes, they expand 

their understanding of the following. 

 

Patterns and variation | Ngā ia auau me ngā rerekētanga 

The world is full of patterns and is defined by a multitude of relationships in which change and variation occur. 

Mathematics and statistics provide structures that are useful for noticing, exploring, and describing different 

types of patterns and relationships, enabling us to generate insights or make conjectures. 

 

Logic and reasoning | Te whakaaro arorau me te whakaaroaro 

By engaging with mathematical concepts, we develop logical reasoning and critical thinking skills that enable us 

to evaluate information, question assumptions, and present arguments with clarity. Statistical reasoning from 

observation and theory allows us to differentiate what is probable from what is possible and to draw reliable 

conclusions about what is reasonable. 

 

Visualisation and application | Te whakakite me te whakatinana 

The visualisation of mathematical and statistical ideas profoundly influences how we perceive, understand, and 

interact with abstract concepts. Application in mathematics and statistics involves creating structures and 

processes that help us understand complex situations, enabling better decision making and communication of 

ideas. 
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Mathematics Planning Template/s example : Work in progress 
Papatoetoe Intermediate School Weekly Maths Planning Term_____ Week_____ 

Link to unit plan: 

 Session 1 & 2 Session 3 & 4 Session 5 & 6 

Getting 
Started 

Warm Up & Whole class (Word problems 
related to the learning objective 

Warm Up & Whole class - Recall Warm Up & Whole class - Recall 

Working time 
Group 1 
Phase groups 
for students 
as well as 
mixed groups 
 
Students' 
names 
recorded here  

Teacher session 
Explicit teaching 
 
Word problem 
WALT: 
RT: 
 
 
Plenary:  
 
 
Follow up: Resources clearly stated 
Book: 
Page: 
Rich Task/ Investigation 

Independent:  
Discussion prompt/ follow up from 
previous learning/ Chromebook (EP)/ 
Word problem 
WALT: 
RT: 
 
Follow up: Resources clearly stated 
Book/ Page: 
Rich Task/ Investigation/ Chromebook 

Teacher session 
Explicit teaching 
Word problem 
WALT: 
RT: 
 
 
Plenary:  
 
 
Follow up: Resources clearly stated 
Book: 
Page: 
Rich Task/ Investigation 
 

Connect & Reflect    

Opportunities Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

Group 2, 3 & 4 
Differentiatio
n 
 
Students 
name 
recorded  

Independent (before the teacher session) 
 
Follow up: Resources clearly stated 
Book: 
Page: 
Rich Task/ Investigation/ Chromebook 
Teacher:Word problem 
WALT: 
RT: 
Plenary: 

  

Connect & Reflect    

Opportunities Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

Notice when students: in-relation to 
vocabulary/ formulae/ conversion etc 

 

file:///C:/Users/sanjeevk/Downloads/Maths-Investigation-cardsv2%20(3).pdf  
 
At start of session: 
All students are aware of their task for the day. The modelling book is ready for the session with a word 
problem. Relevant mathematical equipment/ materials are available for students to work with and 
follow-up activities are organised for the group. Teacher resources are ready for the session. E.g. PRIME 
course/ practice book/ NZCM Books. 
 
As part of the warm up, teachers should look to include Rapid Routines/Motivational Task/Revision/Basic 
Facts/Knowledge Development. Focused warm-up activities promoting mathematical fluency and 
directly connecting to the day's main lesson. These 8-10 minute routines are done before group teaching 
and encourage students to think mathematically without pressure while engaging in meaningful 
discussions. 
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Students requiring assistance can be identified in two ways: 

●​ By the use of assessment tools/data by Assistant Principals and Whanau Leaders to identify 

students who are below and well-below from the data analysis 

●​ By Teachers/Whanau Leaders/Assistant Principals who find students not making progress over a 

period of time 

●​ These students may participate in Teacher Aid in-class and withdrawal programmes and the 

classroom teacher should still plan and teach students who are identified. Teachers will need to 

take this into account when to timetable these groups to be taught. 
 

Formative Assessment 

Observation of the Process:  
Teachers will observe the mathematics teaching during:  

●​ Warm-ups 
●​ Group lessons 
●​ Plenary sessions 
●​ Rich tasks  
●​ How children transfer their knowledge from one area of maths to another, eg: Number knowledge 

into word problems. 
●​ A balanced programme with a range of activities 
●​ Pre/ Post test 

 
Evidence of learning will be gathered from:  

●​ Child speak recorded in modelling books 
●​ Use think, pair, share to communicate ideas.  
●​ Student books and tasks - Teacher marking  
●​ Photos 
●​ Discussions/learning conversations 
●​ Marking, self and peer reflection will be part of the Papatoetoe maths learning 
●​ E-asttle - refer to E-asttle document 
●​ Edge post 

 
Summative Assessment:  
 
PAT – to identify Number, Algebra, Geometry, Statistics and Probability strengths and weaknesses. 
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Teachers will follow the guidance to ensure consistency of assessments.  
PAT Analysis will be completed within the whanau.  Areas of learning will be identified and worked on 
within each classroom. 
Moderation will be done by the mathematics team in Term 2 and Term 4. 
Easttle - to measure both mathematics knowledge and the students' ability to apply their knowledge in 
problem-solving situations. 
JAM - assessment for level one learners.  
SMART (Student Monitoring, Assessment and Reporting Tool)- twice-yearly assessment (TBC).  
 

Mathematics Overall Teacher Judgement Guideline 

Curriculum Levels WELL BELOW BELOW AT ABOVE 

Year 7 E3 or less 3 E4 4+ 

Year 8 3 or less E4 4 E5+ 

     

PAT Stanines 1-2 3-4 4-6 7+ 

 

GLoSS (STAGES) WELL BELOW BELOW AT ABOVE 

Year 7 <E6 6 E7 7 

Year 8 <6 E7 7 E8+ 

 
 
Curriculum Refresh - GUIDE ONLY 

 

PHASE 1 2 3 4 

Yr Level 1 2 3 4 5 6 7 8 9 10 

Curriculum 
(Guide only) 

E1 1 E2 2 E3 3 E4 4 E5 5 
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Science  
I hear and I forget, I see and I remember, I do and I understand - this ensures students leaving our school have the science 

knowledge, skills and capabilities needed for future science studies. 
 

Our philosophy statement is: 

All teaching is based around the quote: “I hear and I forget, I see and I remember, I do and I understand.”  
 
Science sparks curiosity and deepens our understanding of the world around us. Through hands-on 
exploration and interactive learning, students dive into the thrill of discovery. Every lesson is guided by 
the core principles of the 'Nature of Science,' seamlessly woven into our planning to inspire critical 
thinking, creativity, and a genuine connection to the natural world.  
 

This curriculum area is covered in our school through… 

●​ The Science Leader who meets with the Science specialist teachers  to collaboratively plan and 

prepare for consistently delivered lessons. 

●​ Lessons are provided in weekly, 2 x 40 minute blocks.   

●​ Practical ‘lab’ lessons are weekly 

●​ Students are required to engage in as many of the basics science skills as possible 

●​ Experiencing science through practical investigation  

 

Provision in this curriculum area for assessment and reporting, planning and classroom delivery is… 

●​ One end of year online tests which are normed and levelled using Science PAT - Thinking with 

Evidence (Year 7 - Test 1 online and Year 8 - Test 2 online). NMSSA (ARB/NZCER) end of term 

assessment.  

●​ Reflective ‘self reviews’ and self assessments based on SOLO will be added to the assessment 

schedule. 

●​ Student reports in science are written by science teachers.  We are working towards including 

levelled summative assessment data in these reports.  

●​ Planning is undertaken by the science teachers so as to accommodate individual student’s levels 

of knowledge [ie. Diagnostic (Pre-Test), formative (SOLO Rubrics) and summative (Post-Test) 

assessment tools]. 

●​ A Unit Plan will provide staff with sufficient information, activities and investigations that will 

promote an interest and increase student engagement in this curriculum area. 

●​ Students who may need additional support are to be identified and where necessary, additional 

support programmes are planned  to provide the necessary skills and information. 

●​ Students are expected to experience as much ‘hands-on’ learning and investigation as is 

possible. 
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